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I dedicate this b ook to the children of Molyko , who are a joy.  

 

 

 

 

 

 

**************************************************************************************  
 

Freedom is so much a part of the human makeup that it is not too far fetched to say 

that an un -free human being is i n a sense a contradiction in termséWe are made to 

have freedom of expression, of association, of movement, the freedom to choose who 

will rule over us and how. This is what tyrants and unjust rulers have to contend with. 

Their unjust regimes ultimately fal l because they seek to deny something that cannot be 

denied   

 

Archbishop Desmond Tutu  

 

**************************************************************************************************  

 

 

 

 

 

 

 

 

 

 

************************************************************ ************************************  

A tale from Judaism  which is part of my tradition:  A rabbi asked his students when one 

can tell the moment night ends and the day begins. They replied:  

 

ôWhen from a distance you can tell the difference between a sheep and a dog?õ ôNo.õ 

 

ôWhen you can tell the difference between a fig tree and a grapevine?õ ôNo.õ 

 

ôWe donõt knowéõ 

 

The rabbi replied. ôIt is when you can look into the face of human beings and you have 

enough light in you to recogni se them as your brothers  and sisters. Up until then it is night 

and darkness is still with us.õ 

 

***************************************************************************************************  
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Albert Mukong  was  a pioneer of human rights activism in the Cameroon s. He was  

detained in brutal prisons for six  years during  the 1970s and  died in 2004 . Writing in 1987 

in the preface to the  second edition of his book , Prisoner Without a Crime , he said:  

 

òI lament for my country Cameroon; a nation of highly talented children who cannot  

provide proof of their talentséIntellectual attainment in Cameroon is much hampered 

and hindered by the fear  of arrest and detention through arbitrary action. The only right 

they have for arresting you and det aining you is that they are in p ower ð ôMight is rightõ 

ð and thisé by supposedly educated people ð what a shame!....I am rededicating this 

work to all tho se who fell in the Cameroonian struggle for independence and for all 

who continue to suffer repression in Cameroon and throughout the world in their 

struggle for liberty, justice and equality. One day, we hope, the rule of law shall have 

meaning to those w ho hold the reins of poweréThe rule of law presupposes both rights 

and duties for each citizen and on no account must government trample on these 

rights. The refusal by government to respect these rights is the worst form of anarchy 

and surely prepares the  ground for rebellionéI have no fear. I donõt feel fear, and my 

concept is ð fear is man -made and has to be destroyed. Once we stop fearing and 

have conviction in the force of the truth, we go ahead with the fight.ó  
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Introduction  
 

Where do human rights begin? In small places close to home ð so close and so small 

that they cannot be seen on a map of the world Eleanor Roosevelt,  1948  

 

In most schools human rights is part of Citizenship education , but often it is only bri efly 

discussed . In order to be effective , human rights e ducation  should  permeate every  

studentõs whol e learning experience. T he Cameroon  government, in partnership with 

the National Commission on Huma n Rights and Freedoms  intro duced a human rights 

curriculum  for  primar y and secondary schools  this year .  òAs a member state of the UN 

and the AU, Cameroon has ratified many international instruments. Todayõs Cameroon 

is facing several forms of violence coupled with daily violations of basic human rights. 

This curriculum  constitutes a possible efficient means of preventing violations of citizenõs 

basic liberties and curbing human rights violations in view of building a free, just and 

peaceful society in Cameroon.ó (Minister of Secondary Education, Louis Bapes B apes)   

 

I was d elighted to be at the SW Regionõs launch of the new curriculum in February 2009 

where many f ine words were spoken about the importance of human rights education  

but week s later, most  of the staff expected to pilot  it still had no personal copies . There 

was  no specialised  training, resources or  support.  It was left to H elp Out , an NGO , to 

initiate partnership  with the authorities and organise a seminar for teachers . If the 

Ministry o f Education is serious about  implementation, it needs to spend  money on  

trai ning, resources and evaluation .  I have seen  many examples of the urgent need for 

human rights education  in Cameroon . I hope this handbook will help you to deliver it.  

 

Most conversations  here , wherever they start,  (football, children, food, TV) end with t he 

subject of the government . You donõt need me to tell you that Cameroon is blessed by 

beauty and  resources both material and human . When I say, ôYou have a beautiful 

countryõ people say, ôYes but we are poorõ or ôYes but people die because they canõt 

aff ord medicine.õ  I met so many wonderful people here, in schools, community groups 

and in the prison.  I met people committed to : educating  children in rur al areas ; micro 

credit for women; p reventing violence against women  and  children ; increasing 

emplo ymen t for young people; the  right s of people with disabilities;  public health;  legal 

support for those arbitrarily arrested; HIV AIDS education; defending h uman rights; 

youth democracy and  empowerment;  Public Legal Education. W orking together they 

would be  strong. But partnership and  col labora tion  are rare  and resources are spare .  

 

If we  believe that every human being  is of equal value and should have equal 

opportunities in l ife, then many things follow.  If we  see ourselves as one , then where 

there is  injustic e, it is surely our responsibility to  try to  do something about it . I believe this 

collective feeling can be nurtured  and embedded . I have seen what can happen 

when people join  together , dedicat e time,  learn from each other and  never give up.  

Iõm not saying itõs easy, especially for people worried about where the next meal is 

coming from or who are afraid . I pin my hopes to quiet processes and small circles, in 

which vast and  transforming events take place  (Rufus Jones, Quaker) . We m ust believe 

we can effec t change or else what are we doing in education? I came to West Africa 

to cel ebrate turning 50 and have had the time of my life . I met many brave people  

dedicated to their fellow citizens , while apparently  living on thin air. This book is for you.  

 

Thank you.  Farewell Cameroon , au revoir, courage , next timeé 

 

Carrie Supple, Buea , June 15th, 2009 
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The purpose of this handbook  
 

I imagine the material will be of most use to staff in primary, secondary and special 

schools  but Iõm delighted that so many communit y group s and  NGO staff  a re interested  

too . I hope it will support anyone involved with  placing human rights at the heart of 

their  school/ community.  I tried to include  themes teachers asked  for . You can p ick and 

choose  according to your need and ôaudience.õ There are  sections covering  key 

themes, (see Contents ), enabling students to : learn about the concepts and values of 

human rights and think about how they are relevant to their lives  via  school subjects;  

learn about the C onventions;  use a human rights fram ework for exploring controversial 

issues and tak e action to uphold human rights and  encouraging a human rig hts ethos . 

 

You, the teacher, community educator/leader , project director : 

I have seen some excellen t teaching in circ umstances  most  teachers would f aint at  ð 

110 students in a  class, with one textbook . And I have seen the power of community 

leadership. What motivates you  to be a human rights educator?  One Buea teacher 

told me it was the sight of police  beating  up girls  during the  student strikes of 2008. 

 

Teachersõ rights. Help yourselves  In the UK, when we advocate for children and young 

peopleõs rights and voice, some staff say, ôWhat about us? What about teachersõ 

participation  and rights ?õ They  often feel  powerless  too and that their conditions are  

poor.  There are occasional Teachersõ Well being Weeks in England. See: 

www. teachers.tv/wellbeing   But in the end itõs up to teachers to represent themselves 

and lobby for change . Use the techniques recommended below for social action  to 

try and secure y our own rights . Donõt wait for government, inspectors or NGOs to 

provide support. You are the experts. Why donõt you - teachers, youth workers, 

community leaders, NGO field workers , create a human rights education forum in 

Buea and invite all those who hav e contact with young people to joinéSocial workers, 

lawyers, journalists, medical staff  and  friendly police officers . A group of allies. Meet 

every month in one memberõs workplace or a communal area, share practice and 

advice. Bring refr eshments. A group o f us did  that in Stoke -on -Trent, England  and  it 

transformed our practice. You can read more about the cross community citizenship 

education forums : www.citizenshipfoundation.org.uk/main/resource.php?s263  

 

Start anywhere  Itõs easy to feel defeated by the enormity of  the  task. The culture of 

understanding and respecting human rights needs to be built throughout  public 

admin istration  (police, armed forces, justice system, schools, health bodies, religious 

bo dies, social services, media  etc). Cameroon is a mil lion miles from seeing this ideal  in 

place (along with most nations). Petit a petit, lõoiseau fait son nid. Start where you are.  

 

A word about Student V oice  Ch ildren  have a right to feel powerful and that they can  

have an effect on their world.  Not to be m ade  dependent on and blame others. 

Participation is a habit  which can be learned . We need to give status and time to 

student issues so they are  equipped to take part in decision making bodies , (including  

staff  in charge of Discipline ) and processes with ad ults, in accordance with Article 12 of 

the United Nations Convention on the Rights of the Child , ôChildren have the right to say 

what they think should happen, when adults are making decisions that affect them, 

and to have their opinions taken into account .õ Regular consultation with students 

about real issues  supports the importance of playing an active part in dem ocracy and  

promotes collaboration and opp ortunitie s to bring about  social change.  Donõt let 

anyone patronise  young people , tell ing  you that they  are not capable  of participation.  

At a human rights club meeting, I met a student  so articulate and wise, it was as if he 
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already knew everything about how the world works.  A study in the UK by Derry 

Hannam demonstrated that in  schools where participation  is taken seriously, 

attendance, achievement and  motivation  increase and violence declines .  See 

www.csv.org.uk/csv/hannamreport.pdf  In Scandinavia, governments have introduced 

democratic str uctur es and processes in  secondary schools, with funding. In the UK the 

idea of  Student Voice is slowly being taken more seriously. For guid ance on School 

Councils see www. schoolcouncils.org and  for a gateway to resources on participation 

see www.participationw orks.org.uk Perhaps you could make links with 

schools /organisations  abroad to exchange experiences?  

I know many s chools in Cameroon  already elect prefects who have responsibilities and 

some have student decision making bodies. I heard about a Childrenõs Parliament in 

Yaoundé which represents all the regions of Cameroon. The United Africa Association 

has posted free downloadable resources, guidance on running school elections, 

addressing democracy, human rights and leadership. See: 

http://www.unafas.org.uk/pages/education%20mar%2009.htm  and 

http://www.unafas.org.uk/pages/democratisation0309.htm  

Inclusive e ducation  There is an organisation in London called Every Disabled Child 

Matters  www.edcm.org.uk  They asked children with disabilities to say what they 

wanted in life, If I could change one thing and  they want the sam e as most people i.e. 

to be listened to; make public transport easier to use; be able to get a good job; more 

choice; stop people staring. We judge a society by how it treats its most vulnerable 

citize ns - prisoners, old er people, refugees and  the disabled  who are often 

discriminated against . Their rights and needs are often  neglected. Human rights 

education strives to increase mutual understanding, break down barriers and for 

recognition  of the d ignity of all people regardless of their mental or  physical  abil ities, 

age, gender, colour o f skin, ethnic origin, religion or  sexual orientation.  Franco phone,  

Anglo phone , speakers of the 250 languages  of Cameroon, all the  tribes.  Our aim is 

joint friendship and  for people to abandon their  fixed views  of each other . So long as 

our relationship is defined by our differences, we will empower those who sow hatred 

rather than peace, those who promote conflict rather than the cooperation that can 

help all of our people achieve justice and prosperity.   And this cycle of s uspicion and 

d iscord must end  President  Barack  Obama, speaking in Cairo, Egypt June 2009  

 

All of our people have the same goals, the same objectives: freedom, justice and 

equality. All of us want recognition  and respect as human beingséWe are fighting for  

the right to live as free humans. We are actually fighting  for rights that are even greater  

than civil rights  and that is human  rights Malcolm X  

 

What are human rights?   
 

When Cameroonian child ren ask  what rights children have in the UK, I say they  are th e 

same rights  on paper  as in Cameroon and although the UK is no heaven, legal 

conventions are taken more seriously by more people in power than they are here.  

Everywhere, most rich people tend to think they are entitled to the best land,  health 

care, educa tion, cars and  clothes by virtue of their birth, money, accent etc. And 

many men think they are entitled to  power by virtue of their gender.  The concept of 

universal human rights challenges such thinking.  The development of human rights has 

roots in all th e great events of the world, and has sustained the struggle for freedom 

and equality everywhere. The basis of human rights  - such as respect for human life and 

human dignity  - can be found in most of  the worldõs religions and philosophies.  

http://www.csv.org.uk/csv/hannamreport.pdf
http://www.unafas.org.uk/pages/education%20mar%2009.htm
http://www.unafas.org.uk/pages/democratisation0309.htm
http://www.edcm.org.uk/
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- Human rights belong to people simply because they are human.  

- Human rights do not have to be bought, earned or inherited  - they are 

ôinalienableõ, which means that no one has the right to deprive another person 

of them , for any reason.  

- Human rights standards set out wh at governments must do for  their citizens, and 

also what they must do to protect their citizens.  

- Human rights are  the  basic needs of people, what everyone needs in order to 

be happy, healthy , involved in their society  and live a life of dignity.  

- When we s ay that each person has human rights, we are also saying that each 

person has equal responsibilities to respect the human rights of others.  

- People still have human rights even when the laws in their own countries do not 

reco gnise or protect them. B y know ing your rights you can use them  as a 

framework for act ion to create a better society for all.   

 

Human rights are a package of principles and all are equally important as part of 

the whole. They are made up like a house of cards, each supporting the other. I f 

you take away one, the house collapses. Similarly, if one right is threatened, all rights 

are thr eatened. However, most people divide them into three  categories:  

 

1. Civil and political rights . These are òliberty- orientedó and include the rights to 

life, liberty and security of the individual; freedom from torture and slavery; 

political participation; freedom of opinion, expression, thought, conscience and 

religion; freedom of association and assembly.  

2. Economic and social rights . These are òsecurity - orientedó rights, for example the 

right to work; education; a reasonable standard of living; food; shelter and 

health care.  

3. Environmental, cultural and developmental rights . These include the right to live 

in an environment that is clean and protected from dest ruction, and rights to 

cultural, political and economic development.  

 

(With thanks to Amnesty International)  

 

Why Human Rights Education ? 
 

Human rights education is more than a lesson in school  or a theme for a day; it is a 

process to equip people with th e tools they need to live  lives of security and dignity  

Kofi Annan  

 

Learning that you have certain rights, now, simply because you are a child , provides a 

starting point for building self esteem. From this starting  point children  can begin  to 

make connecti ons with the nee ds and rights of other people . Thus begins the journey of 

learning  about our r ights and r esponsibilities  and the values that  underpin this way of 

seeing.  Such an  approach brings  children  into early contact with ideas of 

interdependence  and the importance of  cooperation  and helps them  see the need of 

greater equity in terms  of health, education, security and  democra cy . Knowing that 

these rights derive from a higher authority (all but two nations have signed the 

Convention on the Rights of the  Child ), knowing that they have a  right to participate , to 

have a voice in decisions that affect them, arouses interest and opens the way to 

exploring the skills, language and concepts required to exercise the  rights and the 

responsibilities that accompany  them .õ 
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(Taken from UNICEFõs Rights Respecting Schools Award  

www.unicef.org.uk/teacher_supporter/rrs_award.asp  

 

Understanding human rights  can help  people:  

 

¶ Challenge brutality , Oppre ssion does not stand on the doorstep with a 

toothbrush moustache and a swastika armband. It creeps up insidiously, step by 

step  (Lord Chief Justice of Great Britain, Lord L ane, 1989 ). One of the human 

rights clu b  teachers  said , ôWhen I wear the human right s club badge in my 

village, I feel proud to be a defender of human  rights. It makes me feel  brave .õ 

 

¶ Understand their concerns. Most  issues relevant  to young people  have a h uman 

rights dimension  e.g . poverty . 

 

¶ Understand h ow conflicts arise and how they ca n be  resolved.  

 

¶ Challenge discrimination  and abuse. If you know your rights, itõs easier to stop 

police attempts to br ibe and  families attempts to seize property from  a  widow.  

 

Concerns  Some people worry  that human rights education is political indoctrinat ion  

and that students  will be  roused to disobedience  and revolt by a fixation on their right  

to do or say anything . A m isconception  of  rights can  lead  to unnecessary  conflict in 

schools. When y oung people  are fully aware of their human rights , evidence  shows that 

low level contact  and disruption  in the c lassroom is reduced. However, for this to 

happen, they have to be taught  about human rights in a classroom where rights are 

respected and in a way which enables young people to understand the universality of  

human rights (ôI have rights but so does my teacher and so do my peers õ)  Right Here, 

Right Now, Teaching Citizenship Through Human Rights  

 

What is human rights education?  
 

Human rights education is about individuals knowing their rights, knowing the 

boun daries of those rights and knowing the past and present relevance of those rights. 

It is also about those working the machinery of the State being clear about their 

obligations to respect and promote human rights of all individuals  Veena Vasista  

 

Human rig hts education is  about helpi ng people  understand human righ ts and know  

these rights  are important and should be respected and defended. Human rights 

education is education about , but also for and through  human rights. For example:  

 

- Teaching young people ab out international law or human rights violations such 

as torture is teaching about  human rights.  

- Teaching young people how to respect and protect rights  in action  e.g. working 

for Amnesty International  is teaching for human rights.  

- Teaching youn g people ab out respect and  their rights is pointless,  ineffecti ve 

and wrong if  you as a teacher hit  your students or do not respect their opin ion. 

Education  through  human rights is as important as education about them.   

 

Think of  as many examples of education about, for and through h uman rights as you 

can,  to inform your planning.  

 

http://www.unicef.org.uk/teacher_supporter/rrs_award.asp
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Knowledge and understanding e.g. The n ature of dissent and social conflict.  Educate 

yourself. The most potent weapon in the hands of the oppressor is the mind of the 

oppressed  Steve Biko 1946 ð 1977 

 

Concepts  Students will n eed to understand certain concepts  so they can discuss  

human rights issues e.g. Power in everyday life (local, national, international, school, 

work, home, fr iendships, football crowds), socialisation, democr ac y, autocra cy, co -

operation, conflict, equality, diversity, fairness, justice, the rule of law, human rights, 

meritocracy, civil disobedience, freedom, order, individual, community, rights and 

responsibilities,  representation, separation of powers and  campaigning,  

 

Skills and aptitudes e.g. The ability to make reasoned arguments verbally and in writing; 

the ability to recognise forms of manipulation; c ritical literacy and independent thinking 

(see Open Spaces for Dialogue &  Enquiry www.osdemethodology.org.uk  & the Society 

for Advancing Philosophical Enquiry & Reflection in Education www.sapere.org.uk ) 

 

Values and dispositions  are central to human rights education e.g. Belief in human 

dignity and equality;  concern for the common good ; work ing  with others with 

sympathetic understanding and a determination t o act justly for human rights.  

 

More on education through human rights  Many teachers have found that monitoring 

and changing their behaviour was an important step in c reating a human rights 

environment. Ask yourself the following questions or discuss them with colleagues:    

 

o Do you treat all students as individuals? Do you address them  by their  names? 

If so, do you take care to say the name correctly?  

o Do you use eye con tact  to reassure students of your attention and concern?  

o Do you listen to students and show respect for their opinions?  

o Do staff  make time to discuss social &  emotional aspects of learning?  

o Do you apologise when you have made a mistake?  

o Do you allow studen ts to make decisions? For example, a bout aspects of 

classroom organisation?  

o Do you talk most of the time in lessons?  

o Do you encourage good listening habits? How do you get silence ? 

o Do you smile in the classroom? Do the children feel comfortable in class?  

o Do you reward the whole group for something well done together? Do you 

praise cooperation, caring and peacefulness or just good academic work?  

o Do you explain the reason for sanctions?  And avoid ôblanketõ sanctions? 

o Do you label students as bad or good? Are all students treated equally?  

o Are you afr aid of  noise, even when itõs caused by students working hard?  

o Do you emphasise the importance of mutual support and collaboration?  

o Do you humiliate students by anything you say or do?  

o Do you punish particular childr en? Is the punishment fair?  

o Do students have an opportunity to feedback what helps & hinders learning?  

o Are students involved in assessing their own & othersõ learning? 

o Does your school offer peer support projects?  

 

(Thanks to Amnesty International and see  

www. unicef.org.uk/rrsa  UNICEF Rights Respecting Schools Award)  

 

Teachers and students can wor k together to develop a  charter to deal with  violence, 

conflicts and prejudices in school  and make the sessions fair and fun for ev eryone. If  

students are given t he responsibility to be involved in making rules and in deciding what 

to do when rules are broken,  they will be mo re likely to respect them, for example:  

http://www.osdemethodology.org.uk/
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o No physical or verbal aggression  

o Everyone has the right to voice their opinion withou t being verbally  abused  

o Everyone has the right to chal lenge anotherõs opinion, in a non - threatening 

manner  

o Everyone has to listen to each other  

o The use of a quiet - signal  

o One person speaks at a  time  

o No one leaves class until the session is over 

 

 The State of the W orldõs Children  UNICEF 

 
In 2004 UNICEF produced a framework for a  Child Friendly School. The State of the 

Worldõs Children reports  developed these components for a child friendly school  in a 

ôdeveloping õ country context:  

 

1. Is gender sensitive for both boys and  girls. 

2. Protects children; there is no corporal punishment , no child labour and no physical, 

sexual or mental  harassment . 

3. Ensures that children  are learning  and not being  preached  at . 

4. Involves  all children , families  and communities ; it is parti cularly  sensitive to and 

protective of the most vulnerable  children . 

5. Is healthy; has safe water&  adequate sanitation, with separate toilet facilities for girls.  

6. Teaches  children  about  life skills and HIV/AIDS. 

7. Involves  children  in active  and pa rticipatory  learning . 

8. Develops children's  self esteem & self confidence  free of bias from staff&  parents . 

 

 

Human rights milestones    
 

1. Universal Declaration of Human Rights  

The most widely acce pted statement of human rights  is the Universal Declara tion of 

Human Rights (UDHR)  although itõs not legally binding . Its core message is the inhe rent 

value of every human being.  The Declaration was unanimously adopted on the 10 th of 

December 1948 by the United Nations. It sets out a list of basic rights for e veryone in the 

world  and  declares  that governments promise  to uphold certain rights, not only for their 

own citizens but also for people in other countries. Its principles have been translated 

into legal force in the form of the International Covenant on C ivil and Political Rights 

(ICCPR) and the International Covenant on Economic, Social and Cultural Rights 

(ICESCR). Countries that have ratified these Covenants commit themselves to making 

laws in their country to protect these human rights. The African Cha rter on Human and 

Peopleõs Rights was inspired by the UDHR. (Amnesty International)  
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Simplified Version of the Universal Declaration of Human Rights (A summary by Amnesty 

International)  

 

1. Everyone is born free and  equal in dignity and rights.  

2. Everyone is equal despite differences in skin colour, sex, religion, language etc.  

3. Everyone has the right to life and to live in freedom and safety.  

4. No one shall be held in slavery or servitude.  

5. No one can be tortured or the victim of cruel or inhuman treatme nt . 

6. Everyone has the right to be treated equally by the law.  

7. The law is the same for everyone, it should be applied in the same way to all.  

8. Everyone has the right to ask for legal help when their rights are not respected.  

9. No one should be  imprison ed  unjustly or expel led from thei r own country.  

10. Everyone has the right to a fair and public trial.  

11. Everyone should be considered innocent until guilt is proved.  

12. Everyone has the right to ask for h elp if someone tries to harm them. No -one has 

the right to attack the  family or private  home  of another person or open their 

private  lett ers without a good reason.  

13. Everyone has the right to travel as they wish.  

14. Everyone has the right to go to another country and ask for protection if they are 

being persecuted or are in dang er of being persecuted.  

15. Everyone has the righ t to belong to a country.  

16. Everyone has the right to marry and have a family.  

17. Everyone has the right to own property and possessions.  

18. Everyone has the right to practis e and observe all aspects of their own religi on 

and change their religion if they want to.  

19. Everyone has the right to say what they think and receive information.  

20. Everyone has the right to take part in meetings and to join associations in a 

peaceful way.  

21. Everyone has the right to help choose and take part in the government of their 

country.  

22. Everyone has the right to social security and to opportunities to develop their 

skills. 

23. Everyone has the right to work for a fair wage in a safe environment and to join a 

trade union.  

24. Everyone has the right to rest and leisure.  

25. Everyone has the right to an adequate standard of living and medical help if 

they are ill.  

26. Everyone has the right to go to school.  

27. Everyone has the right to share in their communityõs cultural life. 

28. Everyone must respect the ôsocial orderõ that is necessary for all these rights to be 

available.  

29. Everyone must respect the rights of others, the community and public property.  

30. No one has the right to take away any of these rights in this declaration.  
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The UN Convention on the Rights of th e Child 1989  
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Two views on Africa  and human rights  

 
These are African writersõ personal opinions which y ou might find useful to stimulate discussion  

 

ôWe have been looking for solutions to the continent's problems everywhere except in 

the most obvious and logical place ð within Africaõs cultural, economic and political 

institutionséThe few that have suggested that African institutions and systems of 

thought have something to offer have also been least interested in liberating Africa 

from colonial relationsh ips and internal despotism. Joseph Mobutu and Idi Amin 

contorted African culture to accommodate and prop up their dictatorshipséSo we 

have ended up with a situation where African culture and history have been 

completely ignored or misusedéWhy do we expect Africans to define the character 

and content of a continentõs liberation entirely outside African history and 

philosophy?...African cultures contain the most progressive and retrogress ive elements . 

They contain  legacies  of slavery, colonialism  and globalis ation . The Yoruba and  am 

Xhosa, for example, continue  to thrive  as a  people inspite of great  upheavals éCulture  

is dynamic  and elastic. There  is much  for us to draw upon. Take the amaZulu 

philosophical  concept  ubuntu ngumuntu  ð a person is a human being  through other 

people éThen compare it to Western humanism that has as its basis the recognition  of 

collective human needs. Both dr aw o n each other  for meaning.õ Extract from, Letõs Get 

Moving  by  Mukoma Wa Ngugi in BBC Focus on Africa December 2008  

 

ôTrue freed om and development  have eluded  Africa . There have been 206 African  

heads of state since 1960 but one would  be hard pressed to name just 20 good leaders . 

The modern leadership blindly copied defective econ omic and political systems éThe 

economic system of st atism  and dirigisme with its  state controls created chronic 

commodity shortages and black markets and  a culture of bribery and corruption...The 

political system of one -party states and military dictatorships degenerated into 

tyrannyéOne word ð power  - expl ains the African conundrum. This is the adamant 

refusal of African leaders to relinquish or share political power when their people are 

fed up with theméThus only reform ð intellectual, economic, political and institutional ð 

will save Africa, but reform r emains anathema to the current leadershipéMeanwhile 

the African Union is on vacation, sipping champagne ..[It] cannot  even define 

democracy, let alone respect  its own African Charter of Human and Peoplesõ Rights.õ 

 

Extracts from Leading From Behind  by Georg e B.N. Ayittey BBC Africa Focus  Dec. 2008  

 

Cameroon context  

 
As a member of the United Nations and the African Union, the Cameroonian 

government has ratified the following agreements:  

 

- Universal Declaration of Human Rights (1948)  

- International Covenant on Civil and Political Rights (1966)  

- International Covenant on Economic, Social and Cultural Rights (1966)  

- Convention on the Elimination of All forms of Discrimination Against Women 

(CEDAW) 1979  

- African Charter on Human and Peoples õ Rights (1986) 

- Conven tion on the Rights of the Child  (1989)  

- African Charter on the Rights and Welfare of the Child (1990)  
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